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CHAPTER I
THE PROBLEM
Introduction
Humanity has always lived in a state of change, in
various degrees of time and order. ttDuring the past sixty
years the conditions of life have been more altered than
they were in all of the previous two or three thousand years."l
Today people everywhere are living through a change
in conditions that challenges many ideas and institutions
that have been inherited. The transformation has taken
place through their awareness of their natural environment;
their relationship with other men; and their sense of the
possibilities in human life.
People are constantly replacing old ways and ex-
pectancies with new ones and thus, increasing the importance
of living, growing and becoming, as these are the chief com-
ponents of life and culture. Chan~e from ignorance to know-
ledge; from clumsiness to skill, is a delightful experience.'
Heraclitus, a Greek philosopher, believed that
change is the basic reality. All things, he thought
'are in a constant process of change, and nothing· stands
still completely, even though it might appear to do so.
Heraclitus believed that all change is guided by an
lThe Royal Bank of Canada Monthl~ Letter, "On Coping
with Change," LI, No. 12 (Montreal, Cana~a), December, 1970,
p. 1.
1
2intelligent law, which he called "logos." He concluded
that wisdom consists in understanding the hidden harmony
of the 10gos.2
rhis philosophy has existed in time and has substantiated
itself particularly in the area of education. A philosophy
must rest on certain suppositions that relates to the suc-
cess of its implications. Historically, American education
has emerged and developed into a reasonable system partially
because it has regarded the concept of change as a proper
procedure. Change is a condition of educational "goodness."
"Goodness" i.s described as that quali ty that favorably unites
in a reliable manner the characteristics of good educational
standards. It has been observed that the value of stability
is manifested in the preservation of ttgoodness."
Constructive progress has always been the result of
someone being willing to break with the patterns of the past.
Man needs to take old ideas that are "good" and shape theln
to meet today's circumstances in relation to new experiences.
This condition is one facet of communication. Thus, man
should take communication as an evolving process. Man ac-
I
cepts communication as a remarkable expression of the human
personality; evidence of the effort and ingenuity of the
human mind; and one of the greatest gifts of grace.
Contemporary man is engaged with the machine era and
the computer in the resolution of problems. Media, a source
of current learning, has taken on a new mechanical image.
2"Heraclitus," The World Book EncycloEedia, 1969,
IX, 185.
3
The products of culture are extensions of man and thus man
must change to meet new requirements. It is evident, com-
munication is an integral part of technology in today's
world. "Media, a means of communication, has brought forth
much goodness and value in the field of education. lt )
Most current educators look for ways the media can be
"used f.or education," and in this effort misunderstandings
can easily occur in its application. It is evident that,
the mass media is now, the most successful educational in-
strument in our society. This is substantiated by voluminous
studies in advertising, marketing, television programming,
and radio techniques. The media consumes more time and at-
tention than formal schooling. Media saturation begins at
an early age and continues to educate adults throughout life.
statement of the Problem
In our culture, ~t is disturbing to be reminded that,
in operational fact, the medium is the message. This con-
cept is supported by Lewis J. Sherrill:
Religious education among the early Hebrews, one
of the most enduring and successful systems ever de-
vised, was accomplished three ways: first, . through
participation in family activity; second, through the
oral tradition passed along in ~he family; and third,
through family rites which included special wearing
apparel and feasts and fasts. 4
3James C. Campbell, William F. Fore, Howard M. Ham,
B. F. Jackson Jr., Communication Learnin for Churchmen, I,
(New York: Abingdon Press, 19 , pp. 70-71.
4Ibid.
4Today the mass media have modified each of these
basic teaching contexts. "Furthermore, the formal teaching
methods which the Christian church has used in the past few
hundred years are inadequate in terms of good communication. tt 5
In view of the extreme difficulty of recruiting and
training a cadre of volunteer special religious educators
in each local church, the possibility of making our special
religious educators available to local churches or centers,
via television, ought to be given most serious consideration.
This principle is supported by McLuhan in the following:
"People would agree that it is not the machirle, but what man
does with the machine, that delivers its meaning or messages.,,6
Video tape is a valuable educational tool that is
used in learllirlg in the twentieth century. Man does con-
sider it an improvement that technology has made to education.
It has been found to be of great service in clinical settings.
The purpose of this study is to determine the extent
to which video tapes demonstrate and transmit the objectives,
information, and techniques in the lessons for preparing the
catechist to teach the mentally retarded in the area of
special religious education.
Justification
The view that all the five senses should be applied
to education is reflected by Montessori in the following:
5Ibid.
6Marshall McLuhan, tiThe Medium Is the Message," Under-
standing Media, (New York: McGraw Hill, 1964), p. 2].
5
"Basic educational psychology tells us that the more senses
called upon in the learning situation the more certain one
can be of the 'individual absorbing the concept."? In the
fi~ld of special religious education and training catechists
for practical teaching, man must offer the most proximate
conditions to the real situation. When viewing the problems
in instructing teachers today, it is favorable that the video
tape is a tool for executing this objective. It exposes an
individual to the following:
1. Live situation
2. Concept development
3. Behavorial techniques
4. Effective use of materials
Special religious education is a means to greater fulfill-
ment in a life of normal values. Video tape ~an be an ef-
fective tool in trallsmi tting this goal.
Limitations
These video tape lessons were taught to a relatively
small number of subjects derived from an intact population
of a s~all private residential school for the educable
mentally handicapped. The only criteria for selection was
that they were in the process of preparing for the sacrament.
Otherwise they were randomly chosen.
This study was conducted within the framework of
twenty-one video taped lessons developing the Sacrament of
Penance Cycle. Lessons one through six were excluded be-
7Marie Montessori, "The History of Methods," The Dis-
covery of the Child, (Notre Dame: Fides Publishers,-1967),
pp. 29-]0 0
6
cause the major content and structure was directed towards
establishing a rapport and relationship with students and teacher.
Lessons seven through eighteen were selected for viewing
because of the sequential development and major concepts.
Thirteen students from a local high school who were
members of the Future Teachers of America (FTA) were sel-
ectively recruited to determine the effectiveness of video
tape. Six college students involved in a local special rel-
igious education center evaluated the-tapes via an opinionaire
concerning the effectiveness of the video tape tool. A lar-
ger population could possibly hav~ increased the validity of
the present study. However, the availability of the student
volunteers limited this choice.
The children in the study were video taped in an of-
fice instead of their regular classrooms because of mechan-
ical limits.
Another limitation was the fact that all subjects were
educable mentally retarded with various learning disabilities.
N~ previous classification of each subject's particular learn-
ing problem had been made.
If the- high school students and college students, as
the experimental group, were equated with a controlled group
of comparable education, the reliability of the study could
possibly have been increased. However, it was presumed that
the proposed study would be educationally beneficial to all
who participated in order to determine the effectiveness of
learning in this manner.
7
Classification of Terms
Media--
A term defined as something through or by which
something is accomplished, conveyed or carried on.
It is means of transmitting a message. In this
study all materials used in transmitting the goals
are considered part of media. 8
Video Tape--
A term referred to as ·'tape television, It similar
to sound tape but wider and kept on larger reels.
It can be stored and shown at the opportune time.
It is a medium of instruction.9
Educable Mentally Retarded--
A term used to refer to mentally retarded persons
whose disabilities are such that they are incapable
of meaningful achievement in traditional academic
sUbjects such as reading and arithmetic. Also used
to refer to those mentally retarded children who may
be expected to maintain themselves independently in
the community as adults or to that group of mentally
retarded obtaining IQ scores between 50 and 70, 75-
80. 10
Catechist--
A term referred to a person who is dedicated first
in developing the faith of the child in love through
religious education and second affective developlnent
of the child through relationships in the catecheti-
cal community.l1
_.,--------
8Arthur B. Goodwin, Handbook of Audio-Visual Aids
and Technigues for Teachin ~lementar School Sub·ects,
(West Nyah, New York: Parker PUblications, 19 9 •
9Ibid.
10Rick Heber, ed., A Manual on Terminolo and Class-
ification in Mental Retardatlon, Wllliamantlc, Connecticut:
funerican Association in Mental Deficiency, 1961), p. 96.
l1Father Jean Mesny and Marguerite Marie Orban
Reli ious Education of the Mentall Retarded, (Chicago,
Illinois, 19 , p. 22.
8Method or Technique for Teaching
the Mentally Retarded--
The aim of education for the retarded child is no
different from that for any other child. This aim
is to teach the individual how to live better; to
teach him to use all his capacities; to teach him to
become a useful and contented member of his social
group, and above all, to teach him why he is here
and where he is going. 12 Curriculum planning for
the retarded requires great care that it may be real-
istic, systematic, sequential, with consideration
of adequate readiness for each new step in learning,
and with the rate of speed adjusted to limited capa-
bilities. The retarded child has a right to an ed-
ucation that will prepare him for the greatest pos-
sible fulness of life now, and develop the greatest
possible spiritual stature for his ultimate future. i )
-Religious Education--
Religious education is the announcing, the proclam-
ation and the revelation of God's Word. It is a
theological discipline. It is a part of pastoral
theology and is allied to the study of preaching and
.the study of liturgical celebration. In fact, rel-
igious education is no less than the faithful trans-
mission of the Gospel to the little ones, to adples-
c~nts, to the simple, to sophisticated adults. 14
Special Religious Education--
This title refers to that which formation of Christ in
the baptized is the ultimate aim of religious in-
struction. This formation involves two factors:
Knowing (to bring the special child to know and accept
with faith what God has revealed), and Loving (to
bring him to commit himself totally to the life of the
whole Christ). The laws of learning operate according
to the nature of the soul's two faculties--intellect
and will. The aim of instruction is to have the
12 Sister Joanne Marie, D.S.F., tiThe Education of the
Retarded Child," (NCEA, Proceedings and Addresses, 51st
Annual Meeting, Chicago, Illinois, April, 1954), p. 574.
13sister M. Sheila, O.S.F., "Basic Philo§oph~Under-
lying a Sound Curriculum for the Mentally Retarded Child,"
(NCEA, Proceedings and Addresses, 56th Annual Meeting,
Atlantic City, New Jersey, August, 1959), p. 346.
14Gabriel Moran, Theology of Revelation, (New York:
Herder and Herder, 1966), p. 2.
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special child know and believe all the realities
revealed by God through His Church. Love is more im-
portant, for man is saved by how much he loves God
and not by how much he knows about Him. This should
be kept in mind when dealing with a mentally retarded
child. 15
Research Questions
In the area of Special Religious Education relating
to the educable mentally retarded, can one hypothesize on
the effectiveness of video tape as a teaching process in
effecting lessons and transmitting the objectives, informa-
tion, and techniques in training catechists?
. 15Rev. G. Emmett Carter, D.D., The Modern Challenge
to Religious Education~ "Understanding a Basic Aim in Re-
ligious Instruction," (New York: William H. Sadlier, Inc.,
1961), pp. 99-110.
CHAPTER II
REVIEW OF LITERATURE
Technology has made a great impact in the education-
al world. The education of teachers has been greatly influ-
enced by the use of various media. A few decades ago many
soft materials such as conventional pictures were used.
Later, hard materials such as tape recorders, overhead pro-
jectors, and 16mm. projectors were in widespread operation.
They all proved to be rvery valuable and ef,fective. 1 Stinson
found that the research into educational television can be
grouped as follows:
1.
2.
3.
4.-
5.
6.
7.
.8.
Learning from television
Student attitudes toward instructional television
Television as a means of improving the quality of
instruction despite teacher shortage
Education of teachers via television
Teacher attitudes toward educational television
Comparisons of televised instruction with direct
teaching
Appropriateness of television according to the sub-
ject matter of the course
Exploring new uses of instructional television. 2
lWalter Arno Wittich, Charles Francis Schuller, Audio-
Vis~al Materials: Their Nature and Use, (New York: Harper
and Brothers Publishers, 1962), pp. 16-17.
2Karlene Douglas Stinson, "The Developlnent of Video
Tapes to Supplement the Teaching of Consumer Education Re-
lated to Textiles and Clothing in Delaware Home Economics
Programs," (unpublished Master's Thesis, University of Del-
aware, 1968), pp. 13-14.
10
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This current review of literature will be divided
into three areas: 1) Evolution of the use of video tape
in teacher education, 2) Use of video tape in educating
catechists, 3) Current use of video tape as an instruction-
al tool.
Evolution of the Use of Video Tape in Teacher Education
Since Itard, educators have been searching for teach-
ing techniques and tools that will assist the teacher in
providi"ng optilnal learning situations.
The major means of learning are the five senses.
Even early special educators recognized the importance of
the training in this area. One of the most i~portant aspects
of Piaget· s teaching is that a child must expe.rience ~nd
manipulate material objects and substances to develop his
;'.
intellectual powers. 3
Wittich and Fowlkes state that "between 1918 and
1930 many educators bent their energies toward evaluating
the possibilities of the motion picture filln in making the
educative process more meaningful.,,4 However, very few
studies exist on the utilization of film and its effect-
iveness in demonstrating lessons to educate teachers.
Elliot reports, "It is one of the stl~ange paradoxes
in the educational film's history that the motion picture
3Robert D. strom, "Jean Piaget and the Teacher,"
Teachers and the Learning Process, (Englewood Cliffs, New
Jersey: Pl"'entice Hall, Inc., 1971), .pp. 286-295.
4Walter Wittich and John Fowlkes, Audio Visual Paths
to Learning, (New York: Harper and Brothers, 1946), p. 3.
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was developed largely for educational purposes, only to have
that purpose engulfed in a wave of commercial entertainment
exploitation, then to be 'rediscovered' more than a gener-
ation later as 'the marvelous new tool of education.· ..S In
spite of all the work in motion film that had been accom-
plished by 1940, .it still took the 1941-1945 wartime exper-
iences of our industry and armed services to convince the
average citizen that the use of film for educational purposes
was of great merit and yielded favorable results. The
"edu9ational film" was discovered to be mOl-'e than a warmed-
over version of an entertainment film; that the applications
of the film in education were real, effective, and worth
their cost in time and money.6
The intensive studies in film research between 1915-
1945 executed by renowned men such as Averill, Long, Sumstine,
Weber, Freeman, Wood, Arnspiger, Hoban, Dale, Kinder, Wittich
and Fowlkes maintain that in conclusion, the permanence of
learning when affected by the use of the educ~tional film is
decidedly superior to learning when done by the conventional
classroom method.? This is best illustrated by Arnspiger in
the following point: "There seems to be little or no question
about the learning superiority of the experimental (film)
groups over the control (non-film) groups, when one considers
that all cities combined the gains ranged from twenty to
sixty per cent for the experimental groups.u8
SM. Godfrey Elliot, Films and Education, (New ~ork:
Philosophical Library, Inc., 1948), p. -3.
6Ibid., pp. 12-18. 7Ibid., pp. 55-70. 8Ibid., p. 62.
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Film in Religious Education was also a victim through
the limitations of the conservative past. Several problems
encountered were, inadequate readiness, orientation, phy-
sical factors, preparation, program execution, immediate
follow-up, ultimate follow-up. However, every denomination
found film to be valuable in developing concepts but were
not satisfied with the imperfections. 9
Education remained unsatisfied and avoided compla-
cency with the adoption of change and.found motion picture
film of great value.
"Television is an electronic system of 'seeing at a
distance,- It is a method of transmitting pictures of events
as they happen, or of transmitting motion pictures from film
or 'video tape' recordings. ttt10 Very few people knew about
television until the 1930's, however, it wasn't until 1948
before the manufacturers passed the million mark in pro-
duction of television sets. Television, sometimes described
as a "window on the world," has become a window with a view
of almost everything in the universe.!l
A type of television of particular use to the schools
is "closed circuit" television. This is a system which trans-
mits a video signal fr'orn a sending camera to television re-
ceivers directly connected by a cable. In the use of this
type of television, the installation can include a single
9Ibid., PP. 335-360.
10Encyclopedia Britannica, Vol. XXI, 1967, p. 794.
l1 Ibid., PPQ 795-796.
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room where one camera focuses on a speaker or demonstration
and receiving sets are located in various areas of the room.
By the use of "this procedure, large rooms with large groups of
students can have the closeness of small group procedures. An-
other use of "closed circuit .. television provides for complex
installation connecting ~merous school buildings. 12
The study reviewed at Penn state by Ron Slawson in-
dicates instruction by television to be effective and fea-
sible for a wide range of courses. The use of television in
higher education did not seem to reduce the quality of teach-
ing.!) Evidence suggesting the effectiveness of media sys-
terns for teacher training, has been almost uniformly favor-
able. The most extensive studies have been made on television
instruction at Columbia University. The purpose of the pro-
ject was to improve primary school instruction and to pro-
vide in-service guidance and stimulus to teachers. At the
conclusion of the study, 85 percent of the teachers were in
favor of the project. 14 The outstanding observation was the
freque~cy in which teachers related that "television required
them to be more actives they had always to be encouraging
questions and answers from students, making simple visual
aids that had been suggested by the television program, plan-
ning different activities rather than repeating drills. tl15
15
The study of educating teachers via television reviewed by
Schramm presents a general opinion among all the systems
using television. He states: "Teachers get to see skillful
teaching, they hear concepts explained in an understandable
way. This may be most beneficial to the inexperienced teacher,
however, it seems to be that it is the best classroom teach-
ers who are first to accept television and cite its value
to helping them become innovative teachers. lIl6
A recen~ invention enables television pictures to be
recorded on tape, cal·led "video tape. It This tape is usable
for delayed re-broadcasting. Like radio tape recording, it
can be edited and used by schools when the recording relates
to the curriculum. At the present time, this invention is
considered too costly to be practical for extensive school
use. 17 Video tape is somewhat like film, except that it does
not need chemical development, and it may usually be played
back on the same instrument on which it was recorded. Film
requires different types of equipment for recording purposes,
development, and projection. "Video tape may be erased and
used repeatedly--as many as fifty times, manufacturers claim." l8
Basic equipment for video tape work includes a portable video
tape recorder, camera, tape, and audio gear mounted on a cart
l6Ibid., pp. 78-79.
17The Lincoln Library of Essential Information, Vol. II,
(Columbus: The Frontier Press Company, 1971), p. 1691.
18George Gordon, Classroom Television, (New York:
Hastings House Publishers, 1970), p. 72.
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which can be installed in a classroom within minutes.
The latest development in the video tape recorder
1s that which doesn't record. It was designed so teachers
and other professionals would have the advantage of the grow-
ing library of prerecorded subjects of video tape. This has
become an important aid to educators. 19 The most recent
advancement of the video is the videocassette known perhaps
as a "Revolution in Learning." Congressman Orval Hansen re-
ports that "The market is there and growing, and we are in-
terested in taking any steps at the federal level which may
help the educationaJ, communi ty and the industry come together
to mutual advantage. tt20 Considerable publicity has recently
been given the development of a relatively new process of
Electronic Video Recording developed largely by Dr. Peter
Goldmark. This player is an instrument which looks like a
disk-sized copying machine and is connected to the antenna
terminals of a television set. The following description
is by CBS:
The film cartridge is placed on the player, the
television set turned on to a channel that is not
broadcasting, and the player starter-button pushed.
The film automatically threads itself past an elec-
~_tronic sensor that converts the film image to
electrical impulses and then transmits these impul-
ses along with the sound into the television set.
The player features buttons for speedy forward and
rewind, a finger-tip adjustment for slow scanning
of individual sequences; and the capability for freez-
ing any frrnne on the screen without damaging the' film
19Educational Television, "Panasonic," Vol. III, No.3,
(March, 1971), p. 3.
20Congressman Orval Hansen, Educational and Indllstrial
Tele\risiO!1, "Videocassettes--a Re\rolution in Learning U ,
tSeptember, 1972, IV, No.9), p. 11.
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or dimming, flickering or blurring the image.
Since transmission to the set is direct and there
are no cbuildings or other interference to conte~d
with, there is no ghost image or other picture or
sound distortion. Nor is there any projector noise
to distract the viewer, or interfere with concen-
tration,~conversation, comment or supplementary
instruction. The system can also be operated in
normal light without lowering the shades. tt21
Libraries of Electronic Video Recorder cartridges may be
available at costs below film and video tape. Educators
can well see the numerous potentials for the distribution of
educational materials by tape have not yet been realized.
Uses of Video Tapes in Educating Catechists
For many _young people i t is impossibJ.e to recall a
time when television was not in evidence. Most young people
al--e linked to the world of reali ty en route to. and from
school by the ubiquitous transistor radio, and participate
in popular culture through records, tape recorders, and video
tape recorders; television is simply another part of their
environment. "The electronic revolution is far from over
and its impact on the church is only beginning. tt22
The research that has been reviewed by Campbell states
that "only the initiative and the financing prevent the church
from using the taped television media as a means of commun-
ication. tt23 The catechists that learn under the auspices
21George N. Gordon, Classroorn Television, "Air Wire
and Tape," (New York: Hastings House Publishers, 1970), pp. 74-75.
22B. F. Jackson, Television--Radio--Film for Churchmen,
(Nashville and New York: Abingdon Press, Vol. II, 1969), p. )0.
23James C. Campbell, William F. Fore, Howard M. Ham,
B. F. Jackson Jr., Communication Learning for Churchme~, (New
York: Abingdon Press, Vol. I, 1968), p. 271.
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of the church bring their unique backgrounds, abilities, and
purposes to the learning process. Cultural conditions are
immovable entities in learning. They are restless, turbulent,
and changi.ng in a world which is never the same.
The church, whose guidance the catechists seek, has
concentrated in the eternal and universal aspects of life
and reality. Individuals and their world context are seen
as changing particulars in the context of ultimate concerns.
This recognition of apparent changing .finitude is not a
denigration of them or their value in God's universe. It
is simply the recognition that man, important and valuable as
he is, is not God. The life of the church seeks the ex-
. pression of these ultimate concerns in terms which they are
meaningful to the specific persons and changing situations
in which they live.
The catechist to whom the church entrusts the learners,
and into whose hands the learners entrust their education,
must stand as a bridge between two worlds--standing firmly
in the/faith and heritage of the church and in relation to
the ultimate concerns which inform its life and at the same
time being a part of the world of flux. It is ~s they are
able to hold together these worlds and make a wholeness of
them that the catechist seeks to continue the ministry of
the Great Teacher. It would be presumptuous to hope that
catechists should be successful or effective. But it would
be tragic if they would fail to try through changes. 24
24Ibid., pp. 172-183.
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The study made by Steward strongly supports the use
of video tape when he reports the following:
The uses of video tape to train lay teachers rests
on a broadened view of teaching ministry and on in-
creased technical capacity to help us perceive and
understand our life world. Because lay teaching is
"caring for" in any life situation, basic teaching
skills include the ability to perceive richly, make
meaning flexibly and respond effectively. The port-
ability, adaptability, replay capacity and personal
impact of video tape makes it an important tool for
the in-service training which most adequately can
increase the skills necessary for the lay teacher. 25
The great problem of all in-service training is the
contairunent of and the effective use of the wide variety of
life interactions involved in teaching. Through video tape
the broader arena of religious living can be shared by in-
dividuals in community.
In some ways a television presentation is superior
to a live demonstration. A catechist who watches a demon-
stration on television gets an ideal view of what the teacher
is doing and it is more intimate than it would be in a live
demonstration, particularly when the picture is a zoom close-up. '
Television also eliminates the possibility of a catechist
looking at a distraction since they can see only what is on
the screen. The quality of the demonstration on video tape
can be superior to a live demonstration given by an instructor
who is fatigued and has already given the 'same demonstration
several times that day.26
25David S. Steward, "The Use of Video Tape to Train
Lay Teacher's, It Religious Education, LXV, No.6, (Novelnber-
December, 1970), p. 512.
26stanley Donner, "Television in Teacher Training,"
CETO NEWS, No.6, (London, England, March, 1965), PP. 5-8.
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If the church's primary concern is spreading the
Good News to the universe through God's people then perhaps
the church should consider how seriously involved the people
are, in media. 27 Video tape can be an effective tool in ful-
filling the call to "Go Tell Everyone."
Current Use of Video Tane as an Instructional Tool
d
Educational television has been predominantly directed
toward in-school instruction. Its use, however, is being ex-
tended to genera..J. informal education of adults, to in-service
education of specialist groups, such as teachers, doctors,
and qentists, and to progrmns for preschool children and youth
at out-of-school times.
The Department of Education of Oberlin.College has
been experimenting with video tapes in two areas: in courses
on principles of teaching and in the supervision of. student
and intern teachers. Peterson and Burleigh maintain that "in
the courses, the video tapes have proved an effective resource
for observing a classroom when the viewing is followed by an
analysis of what was happening and why. In supervision, the
video tape provides objective samples of classroom behavior
that may be discussed and evaluated by the student t~acher
either with his college supervisor or with. a group'that might
include his principal and other student teachers. -,'28 It has
27V/alter M. Abbott, S.J., "Missions, It 'rhe Documents
of Vatican II, (New York: Guild Press, 1966), pp. 580-583.
28Judith C. Burleigh, Harold \'I. Peterson, "Video Tapes
in Teacher Education," The Elementar-y School. J01.J.rnal, LXVIII,
No.1, October, 1967, p. 35. ~
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been observed that the video tape presents the total sit-
uation and leaves the evaluation to the viewer. Video tape
provi.des an unlimited number of potential viewers in com-
parison to the limited number and the practical aspects which
classroom visi ts invite '.4
The experimental use of video tapes at Oberlin College
. has suggested to the college supervisors several possibilities
for their use in teacher education progl--alns, public schools,
and research on teachinge The following relates several of
the proposals:
1. College supe~visors might collect video tapes to
accclnpany tll~ir l"ecolnmendations to superintendents
who are considering employing a student~
2. Curriculum director for a public school system might
more effectively evaluate the curriculum, particular-
ly if curriculum is equated with teaching~
3. The strengths and weaknesses of a staff might be
noted to decide in what areas in-service programs
al"'e most needed.
4. By observing the children, problems in grouping
might be noted, in addition to reactions to particular
teaching materials and methods.
S.! By using video tapes, a school psychologist could
follow one child throughout his day in school and
observe his behavior in a variety of situations.
6. Principals might use video tapes to supplement th~ir
recomlnendations for changes in the cUl--riculun, fOI--
changes in grouping practices, and for the evaluation
of teachel--S. 29
Further research is in process at Oberlin College to. dis-
cover more valid means to evaluate the effectiveness of
teaching via video tape.
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A study reviewed by Little and Hungerford was de-
signed to measure the effectiveness of a video tape in teach-
ing science methods students the instructional strategies
and the psychological precepts associated with the Inquiry
Development Program in Physics. The results of the study in-
dicated that methods students "definitely felt positively
toward the use of the video tape."30 The most prevalent
reason concerned the value of being able to see an inquiry
session as it was actually conducted •. Both authors state,
"that within the limitations of the study, it is safe to con-
clude that the use of the video tape in methods instruction
can be very successful in conveying information concerned with
the teaching strategy as well as in developing desirable
attitudes toward that strategy. Given similar situations
where teaching strategies need to be demonstrated, the use
of this type of video tape should have a favorable influence
on the attitudes of students enrolled in methods courses. u )l
A current study reviewed in the Mental Retardation
News directs attention to helping mildly and moderately re-
tarded students at Ruston state School in regard to Prepar-
ing for Independent Living. The students had the opportunity
to view themselves during an interview and individ~ally criti-
cize their conduct along with their teacher. The students
acknowledged their strengths and weaknesses after viewing
the tape. The system has been widely used for producing and
30HaroldK. Hungerford, John L. Little, "Teaching the
Inquiry Method with Video Tape," ~ducational and Industrial
!elevision, IV, No.9, September, 1972, p. 29.
31Ibid.
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video recording staff instruction on the varied aspects of
I11ental retardati'on. In programs at the present time are
series for first aid and nursing orientation for cottage
parents. 32
Video tape has become a key factor in training,air-
line stewardesses. Lu Lawrence, coordinator of the Steward-
ess/Hostess program at Cypress College in California, em-
phasizes that much of the program's success can be attributed
to the extensive use of video tape in its core courses. The
tape~ have various functions throughout the preparatory per-
iod of becolning a stewardess. The first few sessions the
future stewardess analyzes his video ilnage in voice and ap-
pearance. Video tape provides for a later analysis of role-
play scenes. The last two sessions develop aircraft iden-
tification and field trips. Play backs provide much discus-
sion later in the classroom. 33
The Board of Cooperative Educational Services in York-
town Heights, New York, offers special educat~on services
for emotionally disturbed, brain injured, hard of hearing,
or mentally retarded children from the school districts in
northern Westchester and Putnam counties. The staff has been
explaining the use of video tape as one of the tools for use
in diagnosing the disability of admitting him to the program,
32t'Video Tapes of Students Help Them to Prepare for
Independent Living," Mental Retardation News, XXI, No. 10,
December, 1972, p. 8.
33Lu Lawrence, "Coffee, 'rea, and Me on CerrV," Educa-
tional and Industrial Television, IV, No.5, May, 1972,
p. 27.
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measuring the child's progress in classes, and guiding the
teachers and clinical staff in their work with the child. Lewis
and Liberman maintain that "the special education staff has
found the video tape recorder an invaluable diagnostic and
educational tool that will be continued to be used for future
studies.,,34
The study reviewed by Huston directs attention to the
elimination of expense of travel and living while training at
the home office of Mohawk Data Sciences. The training de-
partment discovered that much of its training could be handled
in tIle field by video ,tape. Robert Calnpbell, the origina-tor
and manager of the vid80 tape program, states that the Cus-
tamer Engineel--' S 8.bility to take training classes conveniently
in their O'h"n offices "upgrades their' skills wi th cl minimum
impact on their availability to service our customers' ac-
counts"~,,35
Video tape was used to augment classroom training and
provide a basis for seminars in the field. The realism and
instant playback of video tape opened a new realm in the
development of sales techniques. It gave salesmen an oppor-
tunity to see themselves in action and appraise the effect-
iveness of their own techniques. Video tape also solved the
problem of information distribution from the hOlne office to
34Jane Lewis, Herbert Liberman, "Use of Video Tape
to Diagnose and Treat and Exceptional Child," Social Casevlor'k,
Vol. 51, No.7, JUly, 1970, p. 420.
35Jan Huston, "VrfRs at fvlohawk Data Sciences," Ed~uca­
tional and Industrial Television, IV, No. 10, October, 1972,
ps 27 G
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the field. Tapes giving information about the proper pro-
cedures were made and distributed to the field offices, and
the problem was solved. In just its first year, tape aug-
Inented the original training program by making it more ef-
ficient and economical. 36
Making service training tapes for the Caterpillar
Tractor can be a real challenge. When motion is required
to teach the proper use of a tool or a particular piece
of test equipment, video tape is used. Tapes are made on
how to service old and new equipment. Caterpillar trainers
can conduct training sessions in the field without having to
use the actual piece of equipment involved. Video tape Inay
possibly replace some disassembly/ass~mbly manuals currently
in use. 3?
The University of California's College of Medicine's
staff has found that new uses of television present them-
selves as their instructors and students become fruniliar with
the equipment and its possibilities. In addition to opera-
tions, many lectures and demonstrations have been taped.
Unusual or illustrative cases are sometimes taped for use
during the hospital's Grand Rounds sessions.
In psychology classes, individual students tape therapy
sessions with consenting patients. In this way, individual
36Ibid., p. 41.
37James Walser, "Video Service Training at Caterpillar
Tractor Co., ft Educational and Industria.l Television, IV, No. 11,
November, 1972, pp. 22-2J.
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learning experiences can be shared by the entire class, and
a student who is wOl"'king with a patient can receive the bene-
fi t of comment's and suggestions frOIn the instructol"' and other
students. It has been observed that "reactions of others are
more valuable since they have actually seen a video tape of
the session rather than hearing a description or reading a
report. Video tape catches important nuances which might
be inadequately described or missing altogether from either
verbal 01"' written repol"'ts.·tt 38
,The University of California's School of Dentistry
uses a video ta~e recorder to improve the teaching of oral
diagnosis. This tool can be used to enrich the patient in-
terview experience for dental students by p~oviding ra~id,
comprehensive feedback. In addition, it can serve as a
means to accumulate a library of tapes presenting a variety
of cases and problems. 39
A review of current literature indicates that video
tape recording is a valuable tool in both clinical practice
and training activities. Its value lies in several charact-
eristics of the system-memory storage, immediate feedback,
repeatibility, visual, representation, and mobility. The
application of the system is manifold: patient therapy, par-
ent conferences, student training and intra and interdisci-
38Alan W. Bock, "Bring the Hospital to the Students
with T. V. , It Education and Industl-aial Television, IV, No. 11,
November, 1972, p. 18.
39Harvey Brady, Leonard H. Kreit, Luigi F. Lucaccini,
"Using VTR to Teach Dental Students History Taking and Oral
Diagnosis, ft Education(ll 'llelevision, III, No.3, rvla.rch, 1971,
pp. 15-17.
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pline communication. Video tape replay results in increased
information and insight into the behavior of patients, par-
ents and clinicians. Video replay with visual and auditory
feedback" may lead to deeper and more objective understanding
in all fields utilizing the clinical and academic setting.
Its uniqueness is the capacity to provide an emotional and
intellectual as well as factual transcript of events. It
has been found that those who have access to video tape need
not rely on melnory or perceptions. Therefore, distortion
is kept to a minimuln and objectivity is maximized. 40
Each day that passes brings reports of new research
findings which reaffil~ or widen man's knowledge of the educ-
ational film as ene of the most potent forces in modern life.
40Jack R. Hegrenes, Nancy R. Marshall, "The Applica-
tion of Video Tape Replay in Academic and Clinic Settings,"
Mental Retardation, VIII, No.6, December, 1970, pp. 17-19.
CHAPTER III
PROCEDURE
The concern in contemporary education is the use of
all the senses to ilnpr-ove the perfol"'mance of students. Rel-
igious Educators in Special Education would do well to enhance
learning through this procedure. This study is an effort to
present a visual means of learning and increasing the effect-
iveness of catechists through video tape. The primary ob-
jective is facilitated thr~ough video tapes progr-ammed -to
train catechists in teaching the educable mentally retarded
in the area of Special Religious Education.
Design of the Study
It is postualted that educable mentally retarded
children can be better informed about the Sacrament of Pen-
ance and achieve a higher level of learning through instruc-
tion made more effective by their catechists' having viewed
video taped demonstrations.
The design consisted of twelve video taped lessons
developing 'the major con"cent al"'ea of the Sacrament of Pen-
ance Cycle. These tapes wer'e produced by the author' who was
the video tape instructor. Children who participated as
students were mentally retarded students of a private resi-
dential special school.
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A group of Future Teachers of America students
from the local high school voluntarily met in the Audio
Visual room of st. James Hall on the st. Coletta campus.
The author defined her position as a graduate intern stu-
dent in the fieQd of Special Education at Cardinal Stritch
College.
A brief explanation was presented to the students
concerning the goals and purpose of the research project.
Some of the students formerly expressed interest in be-
coming future catechists for the handicapped. They were
aware of needed training and essential experiences to be-
come an instructor. The video tape recorder was introduced
and explained as a tool for executing instructions in train-
ing future catechists. An elementary orientation of the
Sacrament of Penance was given to the students.
The basic procedure was to use standard and available
equipment. The purpose of this procedure was to allow for
the availability of and the replication of the normal pro-
cess of experimentation. The mechanical equipment used in-
eluded the following:
1. Sony Portable Video Tape Recorder AV3600
2. Sony Camera tripod - Zoom lens
3. Sony Monitor 12 in.
4. Sony Black and White ~ in. Video Tape
7 in reel
5. Standing Microphone
6. R.C.A 27 in. Television
The students viewed the prerecorded tapes on the R.C.A. 27 in.
television giving a larger viewing space. The audio visual
room was designed for comfort in all respects in meeting the
needs of this desired learning process. The viewing se~nent
30
of the study was completed after school hours so the area
was free from auditory distractions.
All instruments were designed by the author after
extensive research and study as tOI
1 • Def'inition
2. Sentence structure as used in this study
applied in the broadest sense to diminish
any influences that may have shaped at-
titudes and values and to diminish any
cultural determinism.s
3. Phraseology
4. Sustaining a neutral interpretation and
conclusion within! the limits of semantics.
Instrument I was the tapes listed A-L and each letter
was a category to match a respective objective to illustrate
the Sacrament of Penance. These tapes were reflective of
the relationship of Jesus as Friend and the Commandments
one through ten. Note appendix A.
Instrument II contained the list of the 12 objectives.
It reflects the Ten Commandments and its application to the
learning process at the educable mentally retarded level.
The Ten Commandments were randomly distributed so that the
normal order of memorization was avoided and basic learning
had to take place. A time allotment of two minutes was given
to select and match the tape and objective. Note appendix B.
Instrument III was of an informative design. Students
had to fill in and relate appropriate words from the bottom
section of a printed page to numbered statements above. The
design was to relate what was being taught to one's under-
standing of the contento A time allotment of five minutes
was given to complete the informative statements. Note ap-
pendix C.
31
Instrument IV was designed around the case study
technique to reinforce appropriate instructor responses to
various behaviors during the lesson. The behavior category
was chosen for those most typical of children in educable
mentally retarded classrooms. A time allotment of fifteen
minutes was given to complete the printed form. Note Ap-
pendix D.
Instrument V was an opinionaire designed for the
college students who were in the process of training con-
eerning the Sacrament of Penance at a local center for
catechizing the 'handicapped. After viewing one fifteen
minute lesson segment of the tape (weekly for six weeks) the
content and lesson plan for that day was developed. The col-
lege students responded to the printed form and· mailed the
self-addressed envelope to the author within the final week.
Note Appendix E.
Conditions for the Study
The author had arranged to serve as the instructor
in developing the lessons treating the Sacrament of Penance
on video tape. The lessons were taken from the Curriculum
Guide for Special Religious Education by the Sisters of st.
Francis of Assisi. 1
This curriculum guide was designed to provide an in-
structional basis for sacramental celebration. The Penance
Cycle lessons concentrate on the showing of love for God by
. ISisters ?f st. Francis of Assisi, ~cig]. Religious
Educa.1:1.on, A Currlcultnn Gtlide, (Cardinal stI'itch College,
Milwaukee, Wisconsin, 1971).
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doing what He wants us to do. Sin is presented as the de-
cision to say "no" to God; Penance is the sign of retul~n in
sorrow to God's love and forgiveness.
The educable Inentally retarded children of st. Coletta's
School involved in the study came from the elemental--y and
secondary level classrooms of Jefferson, Wisconsin. Class-
room teachers provided released time for each particular
child for a one hour periodo This gave the author ample
time to establish rapport, familial-'ize the child wi th the
video taping equipment and surroundings in the room before
tele~ision production. A short intermission after each
fifteen minute lessun was necessary because of the fatigue
factor and to allow the maximum effect of the laws of learn-
ing. The child was free to leave the room while the setting
and props were arranged for the next lesson.
At the completion of the taping se@nents, each child
was given the opportunity to view himself on the monitor
as the tape was replayed. This served as a positive rein-
forcement and a reflective experience for the child.
PopUlation of the Study
The population of this study was derived from the
school enrollment of st. Coletta School, Jefferson, Wisconsin,
containing a popUlation of 180-200 students o Approximately
30 students were preparing for the Sacrmnent of Penance.
The subjects of the study were six randomly selected
educable mentally retarded children enrolled at st. Coletta
School, Jefferson, Wisconsin. This is a residential educa-
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tional facility at which the author, verbally, taught re-
ligion lessons on a one to one basis. On the basis of the
author's teaching experience in catechizing the Sacrament of
Penance, six students were chosen to respond within the video
process of learning. The sample i.ncluded four gil-'ls and two
boys. The age range included from 10 years of age to 16
years of' age.
The prospective Future Catechists viewing the video
tapes were composed of a total of thirteen junior and senior
volunteer Future Teachers of America students from the local
high school. Nine girls and four boys were involved because
these students expressed an interest in becoming catechists
and teaching the handicapped on a volunteer bas~s.
Six catechizing college students, who were in train-
i~g and catechists, from the local colleges in the Madison,
Wisconsin area, volunteered to view the tapes. These cate-
chists were developing and teaching the Penance Cycle at a
local center in Madison, Wisconsin with their subjects. The
college catechists involved were four girls and two boys.
Some of the college students were considering Special Ed-
ucation as their major in the field of education. It is by
coincidence that the random selection resulted in an equi-
valent distribution of sexes.
The Administrator
The teaching process was standard in every respect
except that each pupil was instructed individually by the
aU"tllor. The objecti-ve of the lesson was tl"uncated fr·oITl'-.a
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30 minute lesson into a 15 minute segment for video tape.
It was possible to gain the attention of the child in this
short learning period.
Prospective catechists found viewing 15 minute seg-
ments reasonable and maintained strong interest. Four 15 min-
ute lessons were able to be taped on a one hour single 7 inch
reel of video tape. The classroom lesson was expanded to
a 30 minute period to provide the opportunity to work and
teach at the children's pace. In the classroom situation,
the number of children ranged between 15 and 25. More time
was necessary to meet individual needs in learning. The cur-
riculumplan, in the school, allocated 30 minutes for reli-
gious instruction.
Summary
The objective of this procedure was concerned with the
effectiveness of video tape as a method in transmitting
educational objectives, information, and techniques in pre-
paring catechists for teaching religious education to the
mentally handicapped. The response of the catechists and
Future Teachers of mnerica students in the sample was most
favorable to viewing the video tapes and choosing this method.
The educable mentally retarded students' reaction was en-
cour~ging to this. process of education.
The method and sUlnmary procedure of the research de-
sign, explanation of the observations, descriptions of the
population, and the function of the administrator was de-
scribed in this chapter. The procedure was congruent with
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the purpose and goal of this study and the results were
received positively.
CHAPTER IV
IN~RPRETATION OF DATA
The purpose of the present study was to determine the
extent to which video tapes demonstrate and transmit the ed-
ucational objectives in Special Religious Education to which
each lesson was goal-directed.
Secondarily, through the process of executing the
objectives, it was studied whether the lessons were informa-
tive in content to the catechist. Finally, the techniques
demonstrated by the author, on a case study basis, were re-
searched as to how they can contribute in helping prepare a
catechist to teach the mentally retarded in the area of Spe~
cial Religious Education.
Pertinent data for this study were obtained by having
available the Junior and Senior Future Teachers of America
students voluntarily view twelve video tapes produced by
the author. College catechists responded to an opinionaire
in regard to the video segments they viewed at a local Spe-
cial Religious Education center.
Percentages for responses by the students in regard
to in~tr~ents II and III were recorded. Student responses
were literally reported and recorded for instruments IV and V.
All instrulnents utilized in this study were designed by the
author.
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Instruments I and II Data
The data from Instrument II equates the proper video
tape listening on Instrument I. This instrument indicated a
100% positive response from the volunteer Future Teachers of
America students. Within a time period of two minutes, fol-
lowing each video tape, the students selected the proper ed-
ucational objective and recorded the number to equate the video
tape letter. The statistical percentage responses indicates
that the viewers perceived the educational objectives being
transmitted.
Instrument III Data
The data from Instrument III was of an informative de-
sign. After viewing all the video tapes, the students were 'to
select the propel" terln from the bottom of the pI'inted form and
insert it in the appropriate incolnplete ordinal statements a-
bove. This instrument indicated a 97% positive response.from
the prospective catechists. It was coincidental that the 3%
of the students responded incorrectly to only the second statement
of Instl"ument III. The word chosen was "pray". The correct
word used in the statement is "talk". (God wants us to spend
some time and talk to Him.) The small perc~ntage of incorrect
responses indicates that the transmission of catechetical in-
fo~nation via video tape was an effective eduqational process
in this study.
Instrument IV Data
Instrument IV was designed around the case study tech-
nique to reinforce appropriate instructor responses to various
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behaviDrs during the lesson. After viewing all the video
tapes, the students were to objectively respond to the case
study statement. The following replies resulted:
1. If a child became emotionally involved during a
lesson and began to cry, how would you cope with
this behavior?
a. One must ilnmediately change the sUbject, do
not become further involved with the con-
cept that began it.
b. I would try to change the subject. Get the
child's mind off it for awhile, but go back
and explain to him that it's OK to feel the
she does about the subject in this case
Coletta's fmnily.
c. I would try to calm the child and get them
interested in another sUbject.
d. Change the subject.
e. Change the sUbject.
f. Change the sUbject.
g. Change the sUbject and try to explain that
it is natural to cry at times when you talk
about things that mean a lot to you.
h. I would wipe the tears away and change the
subject.
i. Change the subject -- but don't baby them or
they'll feel sorry for themselves.
j. Try to explain a reason for tears, reassure
the child that he was doing no wrong, and
then switch to a happier subject.
k~ I would try to make her feel better, then
change the subject.
1. Redirect his attention to a different sub-
ject and perhaps return later to the emotion-
al subject.
m. Try to find why he is crying Q Help him un-
derstand how he feels. Don~t drop sUbject
because it might come up again, but teach
him to respond to it.
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2. If a child gave you very little verbal response
during a lesson how would you cope with his be-
havior?
a. Ask very simple yes and no questions to be-
. gin a comlnunication and leave off sentence
endings so they will complete them.
b. Say most of the sentence for her but leave
out the important words for he~ to fill in.
c. I would ask the child if she understood me
and if she did, I would ask more questions to
get her' to talk.
d. Ask him questions that require more than just
a yes or no.
e. Coax him to say a word at a time.
f. Use the child's name. Try and get her in-
volved physically.
g. You try to find things he would talk about
and ask him questions that he has to answer
and can answer easily.
h~ I would make the child look at me and talk a-
about the child and his family first to see if
I could open him up.
i. Bring up things you know interest him, that
will bring his attention back -- then slowly
revert back to the previous questions.
j. Try to ask questions that the child might like
to talk about -- maybe talk first about the
child's fear of response.
k. Ask him questions about things he likes to get
fiim interested and involved.
1. Give more chances for verbal response. Re-
peat words many times.
m. Repeat the desired answer several times,
each time asking the child for the response.
3. If a child couldn't respond to you in a sentence
carrying a complete thought, how would you provide
to meet this difficulty?
a. Repetition and use short ideas.
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b. Say the sentence but leave out the important
words or main ideas for the child to fill in
to see if he understands what you're trying
to say.
c. I would ask simple yes and no questions.
d. Give him words to help him along.
e. Fill in the rest of the words for the child
(the child filling in the important or main
ideas)
f. Leave the important word out of the sentence
and have the child say just that word.
g. Help the child along telling him ideas re-
lated to the subject so he can learn how to
.complete the sentence.
h. Help him through the more difficult parts of
the sentence but still allowing him time to
state what he can. : ~',
i. I would break up the sentence and gradually
piece it together to get a complete thought.
j. Help him along by saying a sentence and put
in blanks for him to fill.
k. Maybe try simpler topics for a while and re-
peat statements a lot so the child connects
ideas and phrases.
1. At first pick subject of interest to child,
through this they would be prompted to talk
more.
m. Ask him questions with short answers.
4. If a child kept her head down during a lesson,
how would you cope with this behavior?
~. a. Begin to change subjects and use interesting
tangible objects.
b. Call her name, lift it up physically, use
pictures or other materials to catch her at-
tention.
c. Call her name or guide her head to look at
you.
d. Use your hand to turn her head towards you
or hold up pictures.
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e. I would ask her questions by starting with
her nrone. They usually respond when they
hear their name.
f. Either call the child by name or more the
child's head with your hand. Use pictures
and other objects to attract attention.
g. You may call her name or tell her to please
look up or you may lift her head up so she
is looking at you.
h. Probably use a physical movement to get her
head up and talk to her gently.
i. The process of showing a picture solves the
problem in an indirect way without hurting
the child. Repeated instances would require
a more direct approach.
j. Look directly at her and get her attention
through gestures, pictures •• e
k. Try to keep sUbject interesting. Elevate
their head with your hand, and try to get
them to regain train of thought.
1. Hold her head with your hand and tell her to
listen and watch me as I talk.
m. Physically move the chin up. Unless the child
would object, then try to talk about her fear of
looking at people.
5. If a child was quite verbal and elaborated ex-
tensively on a related topic how would you direct
this reaction?
a. As long as it pertains to the topic at hand,
verbalizing is a good learning quality.
b. Ignore what she's saying and continue with
what you were saying.
C. I'd listen to her but if she started getting
off the sUbject, I would break in with a
question about the subject.
d. Change the subject sUbtley as not to hurt
her feelings.
e. Agree with him and then change the subject~
f. Ignore the' child and try to continue.
g. Take her examples and fit them into what you
were talking about. Try to condense what
she was saying.
h. I would let the child elaborate on the re-
lated topic and listen to everything she said.
i. Discuss her topic briefly, then relate it to
~ur own topic to try to get her back on the
track.
j. Let them talk--it will clear their systems for
later questions.
k. Allow them to talk if it is at all related to
the topic.
1. I would go into it further if I knew she was
interested.
m. It is good for them to talk and sometimes try
to work it in with subject, but yet keeping
i ~t to a minilnum.
6. If a child found it difficul.t to cite examples o'f
daily life how would you cope with this difficulty?
a. Give some examples of your own.
b. Suggest some yourself first and eventually a
response will follow.
c. I'd tell her some examples of things that had
happened to me.
d. Give her a few examples.
e. Give him an example first or give him sentences
leaving out words.
f. Suggest one or two examples.
g. Give her an exmnple to give her an idea of
what you want and then she can probably come
up with a similar example.
h. I would cite an example of my own daily life
first.
i. Bring up examples that happen to just about
anyone or cite examples of things that have
happened to you.
j. Relate examples from your own life then ask
if the child has had similar experiences and
ask her to relate them.
k. Give some examples of my experiences maybe
funny ones to get her attention.
1. Maybe this child has no daily life. This
child hasn't had the chance to see nature.
Do things family style, have pic,nics, part-
ties, etc, with many people.
m. Study the child at other times so you can
help hiln wi th examples frOIn his life.
7. If a child needed considerable time before a re-
sponse would come forth, how would you cope with
this behavior?
a. Help her out by beginning the statement and
le-tting her finish.
b. Patience, please!
c. Repeat the question several tjmes J or give him
the starting sound of a word if it is a one
word answer.
d. start out with an idea or example and let the
child finish.
e. Simple clues to help the child and show him
he is on the right track.
f. Probably help her to complete the response
and repeat it several times.
g. Give easier questions and/or help them with
sentences and have them fill,in·the blanks.
h. Let her think awhile until you think she has'
lost the train of thought, then either re-
peat or go on to the next sUbject.
i. Captivate their interest, and work it into
subject.
j. Help her along with the answers and repeat
the questions till she knew.
k. Help her along at first and try to get her
to respond faster.
1.' state tIle questions in diffel--ent words.
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m. Give her SOlne time to think, but ltd help
h~r along as much as possible.
8. If a child is unable to think abstractly how do
you compensate?
a. Again basic and simple ideas and suggest for
them.
b. By using something such as the statue of the
sailor'.
c. By using examples or objects which" would carry
the same idea as the abstract thought.
d." By using concrete materials.
e. By using concrete materials.
f. Use concrete material.
g. Give him an idea or thought to start the ball
rolling--he'll follow your lead.
h. Use mOl"e concI'ete exarnples then relate them
to abstract ideas.
i. Present concrete materials.
j. Expand on what you want so they get more of
an idea of what you want.
k. Work with groups.
9. If you want to get a certain important word or
thought across to the student how do you pro-
vide f01-- this?
a. Go at it as many ways as possible before
actually telling the child the answer.
b. Omit it from a sentence and perhaps they will
recognize its absence otherwise repetition.
C.' Keep repeating. Try to make the word stand
Out in a lot of the sentences.
d. I would put it to her in different ways.
e. Visual aids.
f. Repeat the sentences or phrases with the words
in it.
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g. Lead up to it with a basic example. Repeat
and stress the word.
h. Give examples and use the word in several
different ways.
i. Slip the word or idea in every few lines to
get the message across.
j. I would first give a few examples and then
I would repeat the word. Change sentence
structure. God is the father. Who is the
father? God.
k. Assign it an impor"'tance, as a "special word"
or symbolize it in silnple ideas and words
froln evel~yday life.
1. Repeat it. Give many exmnples.
m. Put the words on a board. Use tangible ob-
jects. ~y to get all senses working.
10. - If you want to reinforce what the child has re-
sponded what would you do?
a. Repetition and give it a personal meaning and
touch.
b. Give her an exronple. Ask her to repeat it
for you.
c. Repeat it. Ask her about something else and
then go back to it. I'd stress those points.
d. Ask the question again.
e. Go over it again and ask the child to repeat
it back to you.
f. Say it again or have the child repeat it.
g. Review the lesson and stress the main points
and have student talk about the important
points (to him or her)
h. Repeat it in different words or cite a similar
example.
i. I would agree with what she said and repeat it
several times.
j. Praise the child for a good response, then re-
peat it with a conviction that the child thinks
in similar terms as you do.
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k. Congratulate her for a good answer and talk
about it further.
1.. Review the one simple concept from different
angles at strategic points in the lesson,
during a lag and before the end.
m. Repetition from child and yourself.
A time period of fifteen minutes was sufficient for
the students to perceive this behavior exhibited by the child
and objectively respond to the case stUdy statement. All re-
plies were acceptable and in many respects identified with
the author's technique in coping with the situation. The
students found this instrument most challenging because it
stim~lated objective thought and creativity.
Instrument V Data
Instrument V was an opinionaire designed for the
college students who were in the process of catechetical
training concerning the Sacrament of Penance. Those students
viewed the video taped lesson on a 12 in. Sony monitor twenty
minutes prior to teaching the particular lesson to their
handicapped child.
After viewing seven fifteen minute video se@nents
over a seven week period, the college catechists were to re-
spond to the opinionaire in regard to their situation. The
following replies resulted:
1. Has your opportunity to view video tapes helped
clarify Theological concepts which you have been
asked to present to the child? Please explain.
a. Not really. The concep~ that we were to pre-
sent were quite clear and understandable, to
me anywayc 1l hey only helped in the approach.
b. Actually viewing the teaching methods and con-
cepts has been a big help in knowing how to
get an idea across to Pat. Although we have
very adequate lesson plans the pre-viewing and
going through what is expected of us as teach-
ers gives me a note of confidence in knowing
how to handle a particular lesson.
c. Yes. I feel that through the tapes the in-
structor was able to see how to go about the
lesson. Many times I followed exactly what I
had seen on the tapes. I was, also, able to
see how to simplify the concepts that were to
be taught.
d. Yes. I almost always felt at a loss for ideas
to reach these concepts. The video tape sup-
plied those ideas if we needed them.
e. No. Having attended Catholic schools for
many years, the Theological concepts were
quite clear in my mind.
f. Yes. It's much clearer when you can see, and
hear it presented rather\than just reading it.
2. Have the video tapes helped you develop new tech-
niques with your student? Please specify.
a. Yes. I can't point out specific lessons, but
in some I found different ways of saying some-
thing or a different approach than stated in
the lesson plan. (Usually they followed the
plans. )
b. Yes, the many ideas that come· across the
screen are endless in comparison to what one
Inight find in a written lesson. Seeing some-
think done in a particular way says more than
having it written down and perhaps going un-
expl"'e ssed.
c. If by techniques you mean teaching the con-
cepts in diffeI'ent manners, yes. By using
examples of her fellow students on what is
right and wrong (as in stealing); by using
. pictures for identification; by using the
puppet (when teaching about telling the truth).
d. No. I was familiar enough with my student
and. knew how to reach him.
e. No really new techniques, but it has helped
so that I know how to approach.
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f. No.
3. How have these video tapes been most helpful in
your class preparation? Please specify.
a. They have helped me find more examples when
stated in lesson plans to give more. (Ex-
amples -- Lesson I, IX, XIV, XV, and possibly
others.)
b. After reading over a lesson this viewing of the
video tapes usually answers any questions you
may have. It presents new ideas at the same
time for the lesson itself for you to try for
variance.
c. They were most helpful in giving me a start-
ing point on which to base my lesson. And as
I stated before they helped simplify the les-
son lnore to their level of understanding.
d. Yes. Extremely helpful. They gave me the
basis for my lesson and clearly defined what
points I should bring out.
e. They tell me how to approach the lesson.
f. They have helped me observe several possible
techniques for teaching concepts and also
helped me to think of questions and point of
emphasis.
4. In what aspects are video tapes least helpful.
Please specify.
a. Sometimes, speaking for myself, I rely on
them too much instead of coming up with some
original ideas of my own.
b. All of the tapes seemed to be presented to a
child at one srune level, thus not helping
those on the different levels. Some of the
participants seemed to get the lesson very
quickly and so you could go into more depth
with them. (But of course this wouldn't have
been known before taping them.) My only com-
plaint of the lessons was that some of the
lessons were very complicated and others very
simple.
c. They dealt with only kids who didn't cause any
trouble and I think of kids with high mental
abilities not at all like the retarded we're
dealing with.
d. The only objections are: 1)· couldn't hear it
all the time, 2) my student was not on the
same level as the video tape student.
e." They can only show one level of a theological
concept. There are almost as many different
levels of comprehension as there are children.
f. Towards the end, they were mixed up. I pre-
pared and brought materials for the next
lesson but the tape was on a different les-
son. You can't use the same methods used on
the tapes at all times because naturally, the
kids are different. The children that were
on the tapes seemed so"mewhat .. smarter" than
some of the ones we have, so it's hard at
times to adapt the lesson to him.
COlnment: One thing that "inade things diffi-
cult (but probably something that couldn't be
helped) was the fact that the Penance Cycle
itself got started so late. We had to rush
to get through it in time.
The majority of s-tudents responded most favorably
toward what they viewed on video and what was professionally
~xpected of them as catechists. A high percentage of stud-
ents requested to continue viewing the video tapes after the
study was completed.
Summary
In the evaluation of this particular tutorialprogrmn,
devised to increase the effectiveness of the catechist there
was indication of an increase in the comprehension skills of
the future catechists through the numbers and types of respon-
ses. The basic design of this procedure was quantitative-de-
scriptive, in which the hypothesis was tested. The effect of
this specific program was favorable in helping catechists ob-
tain their objectives in educating the mentally retarded.
CHAPTER V
SUMrv1ARY
Purpose and Problems
Generally most religious educators are aware that an
effective change has taken place in the techniques of reli-
gious education. There has been a shift from an abstract, ideo-
logical approach emphasizing memorization and intellectual
mastery to a more experiential approach requiring involvement
of the total person: mind, emotions, imagination, senses, and
emphasizing personal understanding and commitment. The func-
tion, then, of Special Religious Educators is to make the Faith
living, conscious, and active through the educative process.
Video tape is a technological advancement in the science
of education that is an asset to learning especially in train-
ing future catechists working with mentally handicapped stud-
ents. I The extraordinary interests of video in our culture and
the high impact of visual learning facilitates positive re-
sponse, conceptualization, and retention.
The present study was conducted to determine the extent
to which video tapes demonstrate and transmit the objective of
acquiring information. Moreover, an effort was made to explore
positive techniques in the lessons for perparing paraprofession-
al catechists and to teach the mentally retarded in the area
of special religious education. Tripodi summarizes this state-
ment as follows:
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In the evaluation of a tutorial program devised to
increase the reading skills of students, for ex-
ample, hypotheses might not be specifically stated,
but the research design may involve the random as-
signment of students either to an experimental
group for tutoring or to a controlled group which
does not receive tutoring. 1
Population and Data
The six educable mentally retarded children (10 years
to 16 years of age) involved in the production of the video
tapes were enrolled at st. Coletta School, a private residen-
tial facility in Jefferson, Wisconsin. These children were
taught 6n a one to one basis for each video taped lesson c The
resource for the lessons was selected from the Curriculum
Guide for Special Religious Education. Lessons seven through
eighteen were chosen to be video taped because of the sequen-
tial development and major concepts for developing the Sacra-
ment of Penance. All video taped lessons were prepared in
advance of the scheduled time of viewing.
The Future Catechists viewing the video tapes were
thirteen junior and senior volunteer students' of the Future
Teachers of America from the local high school. These students
expressed an interest in becoming catechists and working with
the handicapped in their community on a volunteer basis.
Six college students, who were in training and catechists,
from the local colleges in the Madison, Wisconsin area, vol-
unteered to view the video tapes. These catechists were in
the process of developing the Penance Cycle with their handi-
l Anthony Tripodi, Philip Fellin, Henry Joseph Meyer,
Social Worker Research, (stasca, Illinois: Peacock Publish-
ing Company, 1969), p. 29.
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capped child at a local center in Madison.
On the basis of observations and objective findings the
author found that the response to video lessons was very fa-
vorable, the participation was excellent, the responses and
interest were higher than through ordinary teaching methods,
the retention was very rewarding and the request for similar
video lessons was encouraged.
In order to obtain maximum effectiveness of these video
tapes the following procedures are recommended:
1. The lessons on the tapes should be congruent
with the scheduled assignments for that per-
iod of teaching.
2. Due to th~ nature and the universality of
- the reference guides the visualization of
the content should apply to all geograph-
ical areas.
One of the basic strengths this study disclosed was,
that there is a positive relationship between catechists and
their ability to learn through video taping. Video taping is
a method of teaching that encourages a positive and reinforc-
ing relationship to learning. Another strength of the study
was that the ratio of absorption in learning the "content was
very favorable. It is proposed that only minor. modifications
of the video tape process be studied in order that the cate-"
chists are not overly burdened with other religious processes.
The limits of the study would include the following:·
1. A restriction to volunteers
2. The age group of the handicapped
3. The availability of video equipment
4. A wider range of handicapped mental capacities
should be explored to determine the extent and
scope to student responses.
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Suggestions for Further Research and Concluding Remarks
The purpose of education is in every sense a combin-
ation of many disciplines. It is a unifyi~g effort that unites
the philosophy of life, perception, and procedures. The ap-
propriate concerns of education are the use of techniques that
form a synthesis in learning that includes the scientific and
religious aspects of onets destiny. The dimension of con-
cern in this study is the use of video tape to enhance the
learning comprehension of catechists that results in positive
and creative teaching. The mechanism of video tape in teach-
ing catechists is a proper mechanism to reach a suitable end.
It is a singular event offer'ing a better oppor"tunity in lea}~n­
ing and. can be used with a good deal of validity and reliability.
A special educator has observedl
••• retarded children need a teacher who is encour-
agingly "impatient" and realistically demanding--
one who requires them to "stl"'etch a little mOl--e
each day" to meet her continually revised expect-
ations for them. 2
Essentially, the author has tried to establish that the use
of video tape in a regular fashion, broadens and enriches the
discipline of learning.
This study and its findings are suggestive of ap-
plication, and development of related procedures in learning
through video tape for all catechists in all areas. The hypo-
thesis projected a positive relationship between catechists
2Sister Joanne IVla.rie Kliebhan, "The Effect of God-
Setting and Modeling of the Perfonnance of Retarded Adol-
escents in an Occupational \Vor}{shop, tf Unpublished Doctol~al
Dissertation, University of Illinois, 1966.
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and their ability to learn through video tape. A conclusion
was that video taping of lessons is a desirable methodology.
The method employed was empirical and met the qualifications
for a quantitative descriptive study. The data was system-
atically collected and the measure of a concept favorably speci-
fied.
The implications for future study would involve the
definition of other religious categories for teaching purposes
through video tape. The problem of definition would need to
be related to the role and expectations of the students. There-
fore, studies relating a religious conceptual definition to
the operational defin5tion may prove fruitful. An alternative
way of presenting the hypothesis that video tape learning has
positive results would be to state the hyyothesis in terms of
the verbal versus the video method of learning. Quesxions con-
cerning students in a particular school setting in a particular
geographical area would be a contingent variable in relation
to another area. The time factor would need to be explored as
a cause and effect relationship within the laws of learning.
The selection of catechists is a characteristic that can be en-
larged for greater sampling procedures. There are favorable
indications that video tapes viewed with the teacher and stud-
ents together have encouraging results. Studies should be ex-
plored where this factor can be replicated. One implication
for further study is the training of non-catechists for in-
structional purposes and remove that role requirement as a
consideration in teaching within the area of similarities and
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TAPES A--L
TAPE OBJECTIVE
A
B
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D
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H
I
J
K
L
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OBJECTIVES (select only 1)
1. To introduce the sixth and ninth commandment: God
wants us to keep our bodies holy and take care of
them.
2. To introduce the eigllth commandment: God wants us
to tell the truth.
3. To introduce the third commandments God wants us to
show Him special love on Sunday.
4. To present the concept of sin as saying "No" to God
as choosing not to do what God wants.
5. To introduce the first commandment: God wants us to
talk to Him.
6. To present the concept of sin as saying "No" to God
when we know He wants OU1-' "Yes". To clarify the dis-
tinction between temptation, accident, and sin.
7• To intl-'oduce the seventh command'ment: God wants us to
respect the things He has given to other people.
8. To present the concept that God is all forgiving. We
as His forgiveness in the Sacr(~ent of Penance.
9. To introduce Jesus as our friend, sent by God to help
us and show us how to do what God wants.
10. To introduce the fifth commandment: God wants us to
be kind to everyone.
11. To introduce the second commandment: God wants us to
talk about Him in a nice way.
12. To introduce the fourth commandment: God wants us to
love our parents and do what they tell us to do.
APPENDIX C
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INFORMATION QUESTIONS (fill in)
1. Jesus is my friend. He will show me how to do what
wants.
-----
2. God wants us to spend some time and to Him.
3. God wants us to talk about Him in a way.
4. is the special day we show our love of God
by • tog01.ng ..
50 God wants us to and do what our tell
us to do.
6. God wants us to be to everyone.
7. God wants us ·to take of our bodies.
8. If we take o-the:t~ people's things we ar-e
9. God wants us a.lways to tell the
10. To sin means to say to God's love.
11. SOlnetimes we feel like saying "No" but we do not.
This is a
12. No lnatter what we do if we are truly sorr'y God will
us.
CHOOSE FOR FILL IN
temptation
Mass
No
God
Monday
accident
talk
parents
Sunday
Love
forgive
sin
stealing
nice
, cat'e
tr"uth
kind
pray
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TECHNIQUES
1-. If a child becrone emotionally involved during a les-
son and began to cry, how would you cope with this
behavior?
2. If a child gave you very little verbal response during
a le~son how would you cope with this behavior?
3. If a child couldn't respond to you in a sentence carry-
ing a complete thought how would you provide to meet
thi9 difficulty?
4. If a child kept her head down during a lesson how would
you' cope with this behavior?
5. If a child was quite verbal and elaborated extensively
on a related topic how would you direct this reaction?
6. If! a child found it difficult to cite examples of daily
life how would you cope with this difficulty?
7. If a child needed considerable time before a response
would come forth how would you cope with this behavior?
8. If a child is unable to think abstractly how do you
compensate?
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9. If you want to get a certain important word or thought
across to the student how do you provide for this?
10. If you want to reinforce what the child has responded
what would you do?
APPENDIX E
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OPINIONAIRE
1.. Has your oppor'tunity to view video tapes helped
clarify Theological concepts-which you have been
asked to present to the child?
Please explain.
2. Have the video tapes helped you develop new tech-
niques with your student?
Please specify.
3. How have these video tapes been most helpful in
your class preparation?
Please specify.
4. In what aspects are video tapes least helpful?
Please specify.
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